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ABSTRACT 

The guide to classroom instruction in 1 anguage 
development for educable mentally handicapped children at the 
intermediate level is said to be based on a 4 year demonstration 
project which subjectively evaluated several approaches to the 
stimulation of speech and language in retarded children- Stressed is 
the need to incorporate speech activities into all curriculum areas 
and to cooperate -^ith the speech clinician. The teacher is encouraged 
to understand the verbal communication process, maintain an accepting 
classroom environment, learn to assess each child's verbal ability, 
provide new experiences for each child, and develop methods to 
integrate speech improvement into daily activities. Discussed are 
ways to develop language as part of the daily routine, language arts, 
arithmetic, science, social studies, experience units, art, and 
music. The major portion of the document consists of two sets of 
lesson plans, the first one based on orientation in the first week of 
school, and the second based on typical holiday activitieso The 
material is presented by complete days with topical themes such as 
money^ clothing, or seasons. Lesson plans are organized by related 
subject areas, activities, advancing preparatio n and resource 
materials, and suggestions for blackboard, bulletin board, and 
experience c harts • Appended are suggestions for tea chin g materials 
and stories. (DB) 



FILMED FROM BEST AVAILABLE COPY 

^ classroom approach 

E: to language development 

^ for mentally retarded children 




EDUCATION & WELFARE 
NATIONAL iKSTiTUTE OF 



^ U.S. DEPARTMENTOF HEALTH, 

IS^^ EDUCATION 
■ » THIS OOCUMENT' HAS BEPN k'EPRO 

/^\.\ DUCED EXACTLY AS RECE'VEO FROM 

* ^ THE PERSON OH ORGAN»2&TlON0R)0lN 

ATINGIT POrNTS OP V»EvV OR OPINIONS 

O STATED DO NOT *^ EC ESSAR I !. V REPRE 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POlKV 



CLASSROOM APPROACH 
TO LANGUAGE DEVELOPMENT 
FOR MENTALLY RETARDED CHILDREN 



Intermediate Level 



Iowa State Services for Crippled Children 

1973 



^ Project Grant 07-H-000045-02-0 

CMC-H61-R-0) (Formerly MR-13) 
Maternal and Child Health Services 
Health Services and Mental Health Administration 
Department of Health, Education § Welfare 



This manual is part of a special mental retardation project 
conducted by the Iowa State Services for Crippled Children 
under special fund allotments of the Department of Health, 
Education and Welfare, MCHS (fomerly Children's Bureau], 
The project has been conducted by the Speech and Audiology 
staff of the Iowa State Services for Crippled Children, with 
complete freedom in design and conduct. Points of view do 
not necessarily reflect official policies of the Maternal 
and Child Health Services. 

This project is an integral part of the Iowa Crippled 
Children's program plan and is subject to all requirements 
as detemined by the Maternal and Child Health Services. 



PROJF.CT STAFF 



John C. MacQueen, M.D, 

EXECUTIVE OFFICER AND MEDICAL DIRECTOR 

Carl E. Betts, Ph.D. 

PROJECT DIRECTOR / DIRECTOR, SPEECH AND AUDIOLOGY SERVICES 

Project Coordinator / Speech and Audiology Consultant 

Charles R. Felling, M,A, 

Speech and Audiology Consultants 

Dale S. Bingham, M.A. 
Sharon Cox, M.A. 

* Heather Gosma, M.A. 
Kenneth Lowder, M.A. 
Elizabeth Merrifield, M.A. 

* major contributor 

T echnical Writers 

Karen Furia, M.A. 
Claudine Harris, M.A. 
Ronald Scolastico, M.F.A. 



Acknowledgment is also made to teachers at the Prairie Flower 
School in Washington County, Iowa, the Pine School Section of 
l&iiversity of Iowa Hospital School, and schools at Conroy and 
Cedar Rapids, Iowa, and St. Paul, Minnesota. 



CONTENTS 



TO THE TEACHER 1 

I. INTRODUCTION 7 

Role o£ the Teacher in Developing Better Verbal Communication 7 

The Verbal Communication Process 9 

A Positive Climate in the Classroom 10 

Providing Opportunities for New Experiences 11 

Assessing a Child's Verbal Ability 12 

Limited Knowledge o£ Relationships. Reduced Verbal Communication. 
Limited Ability with Oral Communication, Limited Receptive Skills 

II. LANGUAGE DEVELOPMENT IN THE CLASSROOM 23 

Daily Routines 24 

Opening Exercises.. Story Time. Closing Exercises 

Language Arts 30 

Reading Skills. Writing Skills. Specific Language Activities, 

Arithmetic 42 

Science, Social Studies, and Experience Units 46 
Art 53 
Music 57 



III. . LESSON PLANS 61 

Orientation Unit 63 
Holiday Unit 89 

IV. APPENDIX 

Teaching Materials and Stories 135 

V, REFERENCE BOOKS AND MATERIALS 

General Craft and Holiday Ideas 183 
Christinas Storybooks 185 
Speech Improvement 191 
Miscellaneous Materials 191 



ERIC 



TO THE TEACHER 



We believe that the classroom teacher is extremely important in bringing 
about effective change in the communication skills of the mentally retarded 
population. This belief is reaffirmed by our demonstration project*, which 
indicates that the desired change is more likely to occur when the teacher 
is able to incorporate verbal communication goals into most classroom activi- 
ties , rather than relying upon a short speech lesson each day. 

The purpose of this manual is to provide you v/ith workable suggestions , 
developed during our research, to help you incorporate speech and language 
goals into your existing curriculum. Specific classroom ideas are presented 
that will aid you in developing methods to improve the verbal communication 
skills of your student. If possible, you should work with a school speech 
clinician. However, you can be quite effective on your om if you are aware 
of the various speech problems discussed in this manual , and can incorporate 
the suggested activities into your classroom routine. In this way, we feel 
that it will be possible for you to have a marked effect on the level of verbal 
communication in your class* 

*From 1964-1968, the Iowa State Services for Crippled Children conducted 
a project to investigate several approaches to speech and language stimulation 
in classrooms for mentally retarded children. 
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This volume explores the goals o£ a speech improvement program and sug- 
gests activities to help you incorporate a verbal language development program 
into your current curriculum • Designed as a reference manual, the book contains 
suggestions for improving verbal communication skills in Language Arts, Arith- 
metic Skills, Social Studies, Science, Music, and Art, For purposes of illus- 
tration, several sample lessons are included. 

This volume also includes two complete sets of lesson plans which illus- 
trate the continuity of verbal language development goals in a total unit • One 
sample unit is based on a holiday theme and can be used as daily lesson plans 
(with revision to allow for your individual class) for twelve days between 
Thanksgiving and Christmas vacation. The other set of lesson plans is based 
on school orientation. These sample units are intended primarily as examples 
of the kind of activities that can be incorporated into units which you devel- 
op on other themes, or into your subject -oriented curriculum. 

The appendix in this volume contains stories, crafts, and bibliographies. 
Some items are related specifically to the sample units, other are adaptable 
to other unit thanes and to various activities in your classroom. Teaching 
materials are also included. 

The language development suggestions given in this volume are particularly 
suited to Intermediate level students ''I^Q. between 55 and 80), but they will 
need to be adapted to suit the functioning levels of individual classes. 
Age-related interest differences exist, and achievement expectations vary. 
Nevertheless we feel that the types of activities suggested in this manual will 
be found effective with children in Intermediate classes. 

Although this volume is presented primarily for classroom teachers. 



speech clinicians will find the information helpful in gaining a greater in- 
sight into ways in which they may work effectively with classroom teachers 
toward development of the verbal skills of mentally retarded children. 

It is hoped that this material may be easily adapted to your individual 
classroom routines and procedures. We also hope that as you study and use 
this manual, you will find a desire to write us with further suggestions or 
comments, for we believe that the classroom teacher is the key person in the 
effort to improve the communications skills of the mentally retarded child. 
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I . INTRODUCTION 
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I . INTRODUCTION 



A great deal has been accomplished in the last ten years in providing 
educational opportunities for mentally retarded children. Methods of teaching 
have been developed vAiioh ininiinize some of the learning problems of these 
children. Yet, even though much progress has been made in the area of general 
educational procedures, relatively little has been done to develop specific 
methods for helping mentally retarded children to improve their speech and 
language skills. 

In view of the general paucity of information regarding effective verbal 
language development procedures, the Speech and Audiology Division of the Iowa 
State Services for Crippled Children undertook a four-year demonstration pro- 
ject to evaluate subjectively several approaches to speech and language stimu- 
lation with mentally retarded children. The present text is based on the 
results of our project. 

The material in this volume is designed to aid the teacher in raising 
the level of language ability at which the children in her class are functioning. 
It will help the teacher become more aware of the specific verbal communication 
problems of each child, thus enabling her to be more effective in establishing 
goals and programs to overcome these problems, 

ROLE OF THE TEACHER IN DEVELOPING BETTER VERBAL COMMUNICATION 

The development of verbal communication skills is a key to the mentally 
retarded child's success in learning. It is the foundation upon which many 



other skills are built. The classroom teacher should therefore be greatly 
concerned with the improvement of the verbal canmunication ability of her 
pupils. She must learn to formulate goals for improving language, and she 
should strive to help the children reach these goals. We feel that the teacher 
who is aware of the importance of the improvement of verbal communication will 
be able to incorporate her language development goals into all classroom ac- 
tivities, and it will be unnecessary to limit speech and language activities 
to a brief period each day. 

In order to implement such an active language improvement program, the 
classroom teacher should endeavor to accomplish the following: 

1. Develop a thorough understanding of the verbal communication process, 

2. Maintain a positive, accepting climate in the classroom. 

3. Provide opportunities for each child to gain new life experiences. 

4. Learn to assess at least grossly the level of each child's verbal 
ability. 

5. Develop effective methods for integrating speech improvement goals 
into daily classroom activities. 

The remainder of this chapter is designed to aid the teacher in accom- 
plishing items one through four . The rest of this volume, and the greatest 
portion, is devoted to specific suggestions that will help the teacher in 
implementing item five the development of effective methods for use in the 
classroom. 
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THE VERBAL COM^ICATION PROCESS 

Speech improvement has traditionally been seen as an effort to correct 
the way a child says words, a matter of correct pronunciation. Actually, 
the development of verb-^l communication (speaking skills) is a complex process 
involving articulation, voice and Icaguage skills, and the mental processes 
of conceptualization and reasoning. It involves speaking , .listening , and 
understanding. All of these result in the expression and reception of ideas 
through verbal communication. 

The use of language is closely related to the reasoning process . The 
way a child speaks reflects the way he thinks . Thus , the length and complex- 
ity of a child's verbal output, his vocabulary, and the word patterns he uses, 
are indicators of his skill in reasoning and conceptualizing. By increasing 
the child's verbal ability, the teacher is thereby increasing the child's overall 
ability to learn. Educational progress often results from the development 
of verbal language skills, since learning is largely dependent upon the child 
being able to reason by using words as symbols; the child must be able to use 
these symbols as tools for receiving and expressing ideas* 

As with other developmental tasks (such as fine motor coordination, or 
visual-motor perception) , mentally retarded children are somewhat behind nomal 
children in developing effective verbal communication skills. This means 
that their ability to speak, to listen, and to understand, will develop at a 
slower rate. For example, the normal child has usually attained mature articu- 
lation by age eight, while the mentally retarded child is often 11 years of age 
before he gains the same proficiency. Therefore, in order to most effectively 
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educate the mentally retarded child, the classroom teacher must consciously- 
work to develop the more efficient skills in verbal communication that will 
facilitate learning in all academic areas . 

A POSITIVE CLIMATE IN THE CIASSROOM 

Communication skills will develop best if a positive, accepting climate 
is maintained in the classroom. Providing a pleasurable and stimulating ex- 
periential and ideational setting for the students in a class will, in itself, 
encourage development of oral communication among them. Such an atmosphere 
will make the use of language for self-expression an enjoyable experience. 
It will increase the children's self confidence, reduce any fears of failure 
that they may have, and increase their desire to learn. 

An important factor in establishing a positive climate in the classroom 
is the development of an attitude of acceptance on the part of the children, 
as well as the teacher. The students should be encouraged to recognize and 
accept the verbal contributions of all members of the class. Each child should 
be allowed a chance to communicate, to make a positive verbal contribution. 
The teacher can facilitate this by structuring situations that encourage the 
participation of every child in the class. In addition, the teacher should 
make sure that she, and the more verbal members of the class, do no monopolize 
the speaking situations. The less verbal members of the class should be 
particularly encouraged to make contributions, on their own level, and these 
contributions should be acknowledged and accepted by the teacher and the class. 

The late Wendell Johnson, Professor of Speech Pathology at the University 
of Iowa, expressed it in the following manner: 
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Listen to the child well, to what he is saying, and 
almost saying, and not saying at all. He has something 
he wants to tell you, something that has meaning to him, 
that is important to him. He is not just being ver- 
bally frisky. 

Respect him as a speaker. Listen to him enough to hear 
him out* It is wonderful for him as a growing person 
to feel that he is being heard, that others care about 
what he is saying. Assume he's doing the best he can 
and that it is more important for him to want to talk 
to you than to sound correct. 



PRg/IDING OPPORTUNITIES FOR NEW EXPERIENCES 

Another major aspect of the teacher's role is to provide experiences 
which are basic to the development of speech skills. The important thing to 
remember is that experience, in the broadest sense of the word, necessarily 
precedes verbalization. And our findings show that we cannot assume that the 
mentally retarded children in a class have been exposed to as many common 
experiences as have their age mates in a regular classroom. Thus, the teacher 
must be alert to such deficits and provide appropriate experiences for all of 
the children in her class. 

In order to facilitate the acquiring of new concepts , the children _ „ 
should be helped to experience things through all their senses. For example, 
once a child can recognize a flower by its color, texture, shape, and fragrance, 
he has acquired a fairly complete concept of a flower. The integration of the 
"experience" of the flower must precede the association of the word, "flower," 
with the object. 

If the teacher provides an opportunity for the children to observe and 
experience objects through classroom or field activities, and then verbalizes 
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about those observations and experiences , the children will associate the 
words with the objects and experiences, and they will imitate the teacher's 
production o£ those words. In this way, the experience becomes a vital 
factor in the child's acquisition, genuine understanding, learning, and 
retention of the new words. 

AS SESSING A CHILD'S VERBAL ABILITY 

The teacher of the mentally retarded needs to understand the factors 
that limit the effective verbal communication of the children in her class. 
She needs to discover and understand the basis for these limitations. In order 
to do this, it is necessary to assejs the level of verbal development of each 
child. By determining this level, she may develop realistic goals concerning 
the child's ijmprovement . With the less verbal children it would be more 
important to concentrate on encouraging speech, even if the speech is mis- 
articulated, than to concentrate on improved articulation. Therefore, it is 
quite important to assess the level of the child's performance, and then to 
set appropriate goals for the child's improvement. 

In assessing verbal communication ability, the teacher's first concern 
should be, whether or not a child is ready to communicate verbally* This 
area of readiness would seem to be of more importance for teachers of 
Trainable and Primary level children. However, this information is important 
for the teachers of other levels as a basis of speech and language development, 
and hence is included here* In our experience with mentally retarded children, 
we have discovered certain characteristics of language development that indicate 



a state of "readiness/' The following five conditions seem to be essential 
for a nentally retarded child to be ready to learn to communicate verbally, 

1. He must be aware of his environment, particularly his relationship 
to other people in that environment, whether they be members of 
the family or classmates at school. 

2. He must develop a need to talk, and he must be aware that he can 
obtain the things he needs by talking. He must have experienced 
the reward that comes from repeatedly Iiaving needs and wants satis- 
fied when he expresses them in words. 

3. He must be aware that communication is a two-way process, involving 
listening as well as talking. He must learn to follow directions 
as well as to givis directions. 

4. He must be aware that his relationship with others depends on com- 
munication. He needs to recognize that there are rewards to be had 
from knowing others through the verbalizations and other means of 
expression they use to communicate their feelings, likes, and dis- 
likes. He must develop the desire to communicate his own wants and 
emotions to others. 

5. He must have a speech and language model to imitate and learn 
from, and he must also have stimulatiai to use speech. The class- 
room teacher can be his most effective language model. 

In addition to being aware of these conditions of readiness, the teacher 
should also try to understand the things that interfere with getting the child 
to communicate verbally. There are a variety of reasons for the large number 
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deficiencies in the verbal communication o£ mentally retarded children, and 
there are many factors to be considered. One of the most important of tliese 
is the child's home environment. 

An increasing amount of material has been gathered on the "culturally 
disadvantaged'' child. These reports shav that environment may have a drastic 
effect on how a child develops verbally. The teacher, then, if she is going 
to be effective in understanding the verbal (and general) behavior of 
each child in her class, must know about the child's family, and how they feel 
and interact. Home visits and frequent parent conferences by the special 
education teacher will provide this information, and at the same time will help 
develop mutual understanding and cooperation. 

The home environment can affect the verbal communication of the child in 
many ways. The child may not have been encouraged to take part in family 
activities and experiences. Or, he may have been rewarded for anti-social 
behavior. Well-meaning parents may become discouraged because their child 
does not respond as rapidly to the same amount of verbal stimulation that they 
provided their other :.'iildren. These parents may give up, and as a result, 
the child, who in fact needs much more verbal stimulation, may actually get 
much less. 

Another important requirement in assessing the child's level of verbal 
development is that the teacher develop an understanding of the kinds of 
basic verbal communication problems of retarded children. The following 
topics are presented as guidelines for helping the teacher discover and 
understand the basis of the verbal limitations of the children in her class, 
in order to asses'i more accurately their level of perfoimance. 
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Limited Knowledge of Relationships Some retarded ciiildren have 
limited understanding of the relationship between themselves and their 
environment, or of the relationships among objects. 

1 . Limitation of knowledge of relationships between self and environment 
The mentally retarded youngster often continues even in the Inter- 
mediate years to have difficulty adjusting to the routine, the 
teachers, other pupils, the physical setting, and all the school 
regulations. The child is of'; '.in unable to organize his perceptions 
so that they are psychologically acceptable to him. Such a child 
must be helped to learn to adjust to his environment before he can 
function effectively. 

2 . Limitation of knowledge about relationships among objects . Many 
mentally retarded children do no view a given object as a part of a 
distinct class of objects. For example, a younger child may not dis- 
tinguish between individual dogs, such as the neighbor's dog and his 
dog. Or he may not differentiate dogs as a separate class of animals, 
but may call all animals dogs (or cows, or cats}. Older children 

may also lack knowledge of relationships at varying levels of 
association. 

Reduced Verbal Communic 'tion A reduced level of communication refers 
mainly to the quantity of verbalization, rather than to the quality of ver- 
balization. The mentally retarded child often simply speaks less than a normal 
child. In many instances, this is becatise verbal communication is difficult 
for him, and consequently, less rewarding. 
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1. Little verbalization at all . Although most frequently found ia 
Trainable classes and Primary educable classes where formal educa- 
tional training is a relatively new experience, little verbalization 
may also be observed, perhaps to a lesser degree, in Intermediate 
educable classes. A child often verbalizes only when called upon, 
and then only after some insistence or encouragement from the 
teacher. In other words, the child is still not verbalizing to 
communicate his feelings, and he is not using verbal communication 
to interact with others. 

2. Shorter lengths of response . Some Intemediate level children who 
verbalize often enough may still have reduced verbal communication 
and use one-word utterances, incomplete sentences, or very simple 
sentences . 

Limited Ability with Oral Communication Limited ability with oral 
communication refers to a lack of skill, or an inability to use verbal commu- 
nication because of a paucity of verbal skills. 

Limited vocabulary or depressed vocabulary skills . Vocabulary skills 
vary among individuals and among class levels. In Trainable and 
Primary classes, this vocabulary deficiency may be shown on simple 
naming tasks and on tasks that require a child to identify objects 
named by others. In more advanced classes, a lack of variety of 
object classes can be indicative o£ depressed vocabulary skills. De- 
pressed vocabulary may also be reflected by limitt,d use of des- 
criptive words such as adjectives and adverbs. 
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1. Poorly developed grammatical skills . Some of the more common diffi- 
culties in the area of gramuatical skills include^ inaccurate verb 
tenses, lack of agreement between subject and verb, inaccurate gender 
and case of pronouns, the omission of prepositions, and missing 
articles, such as "the," "a," "an," and "some," 

3. Articulation problems . Inaccuracy in speech sound articulation pat- 
terns is often a characteristic problem in Trainable, Primar/ and 
Intermediate classes. The substitution by some children of one 
speedi sound for another may make their speech difficult to under- 
stand. Certain speech sounds may be omitted altogether or distorted 
in sucli a way as to result in unintelligibility . It is not unusual 
to find many developmental articulation problems in special education 
rooms even at the Intermediate level, Misarticulations may also be 
associated with some physical problem. 

Limited Receptive Skills Limited receptive skills often coincide with 
problems in expression, although not losually on a one-to-one basis. That is, 
a child's receptive skills can be much better than his expressive skills, but 
the converse is not true. 

1. Limitations in listening . Some children simply have not learned to 
pay attention and to listen because there was no reward or positive 
reinforcement for attending to what was being said. Other children 
may be distractible for physioa.ogical reasons. 

2. Limitations in understanding . The problem of limited understanding 
may be related to a child's limitations in vocabulary, grammar and 
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syntax. However, for some children, limitations in understanding 
may be related to inability to remember more than a short sequence 
o£ words. Limited ability to retain ideas may be the result of 
either psychological or physiological problems. 
3. Hearing loss . Surveys of special education classes reveal that an 
unusually large number of the children have hearing losses. Some 
hearing problems are transitory and intemittent, so that one day 
a child's hearing may be normal, while on another day he may experi- 
ence a great deal of difficulty in heariiig. Other hearing losses 
are chronic in nature. Some hearing losses may affect all pitches, 
while others may affect only those pitches one must hear in order to 
understand speech. With some losses, the child may be able to com- 
municate quite well in a one-to-one situation, but have much diffi- 
culty in a group or in a noisy roan. 

We have described some of the speech and language patterns which are 
characteristic of the entire classroom population. Some children may have more 
severe language deficiencies which require the special help and close atten- 
tion of a trained speech clinician. In this case, the teacher should work 
with the speech clinician in improving the overall verbal skills of these 
children. Also, when a speech clinician^is available on a frequent basis, it 
is effective for the teacher to work with the clinician in developing programs 
for the whole class. 

Even though there are many different levels of language ability in each 
class , and many individual problems in verbal communication , the teacher can 
help all of the pupils in her class by stressing speech and language in every 
activity throughout the day. 
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Language opportunities are everywhere and not to be con- 
sidered only during a specific portion o£ the day set 
aside for language activities. When this training is a 
regular part of all experiences, children learn the util- 
itarian and social value of speech and can participate 
regardless of the level of their expressive language. 
Classroom concern is with language iinprovement rather 
than with articulation. The goal is intelligible oral 
expression with language first in importance and speech 
second. 

Rose C. Engel, Language Motivating Experiences for Young 
Qiildren. Los Angeles: University of Southern California 
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II. LANGUAGE DEVELOPMENT IN THE CLASSROOM 
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II. LANGUAGE DEVELOPMENT IN THE CLASSROOM 



By the time mentally retarded children have reached the Intermediate 
level of educational placement, they have few inconsisTGncies of Ui'ticula- 
tion and have usually acquired language development- Intermediate level 
children in the age range 9 to 12 years have been exposed to varied experiences 
both in their homes and their communities and are beginning to express their 
reactions with the new vocabulary constantly being added to their repertoire. 
The amount of oral communication has probably increased. In most cases. In- 
termediate level children use some kind of verbal coimunication to interact 
with others. 

As speech and language have become more patterned and consistent, arti- 
culation problems are more likely to involve specific sounds. The usual length 
of responses has probably increased beyond simple two-word subject -and-verb 
utterances, but sentence structure may continue to be simple or incomplete. With 
a continuing deficiency in categorizing and imderstanding relationships between 
objects, vocabulary problems include limited usage of descriptive words and 
words denoting higher levels of abstraction. For example, a child may know 
and use the classification "car", but not use "station wagon", "convertible", 
or "sedan". The language structure deficiencies often exhibited are inappro- 
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priate articles, lack o£ subiect-verb agreement, improper use of modifiers, 
lack of prepositions or complex elaborative phrases. 

As they become more aware of individual sounds and their association with 
letter symbols, children at the Intermediate level should now aim to acquire 
skills in reading and writing. This will be the focus of much language 
training work with Intermediate level mentally retarded students. 

DAILY ROUTINES 

Because mentally retarded children can function best when they antici- 
pate the repetition of certaiji procedures each day, it is important that a daily 
routine be adhered to, Intemediate level classrooms will benefit from a 
somewhat greater structuring of curriculum material than is common in Primary 
rooms, but flexibility in the handling of individual units should be retained. 
As a result^ the frame work established for the school day by daily routines is 
especially valuable. Among these unvaried activities can be opening exercises, 
a regular story time, and closing exercises. The supervised lunch period, 
although not formally a part of the academic program of a school, acts as a wel- 
come break in the day which contributes to a sense of relaxation and well-being 
in the students. Conversation among the students should be encouraged at that 
time. 

Opening Exercises -- The opening exercise period should be a relaxed time 
in which children have the opportunity to share in some way their thoughts and 
feelings regarding something which happened prior to their arrival at school 
or sOTiething that is planned for the day. Without creating a rigid questioning 
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atmosphere, it is possible at this time to review an event of the previous 
day. This period should also include rote procedures, both for the basic in- 
formation they impart and for the practice in articulation they provide • The 
following are sane suggestions for using the opening period of the day to 
stimulate speech and language in the classroom • 

1. Use the calendar to note the day , day of the week, month, and year. 
Concepts of time, such as 'Yesterday'', ''tomorrow", "last week", 
"next month" can be related. The approach of a special event or holi- 
day can be used as a focal point and the number of days until a 
given date marked off daily. 

2. Daily observations of the weather can be made, and appropriate entries 
made on the classroom calendar or on individual calendars maintained 
uy each child. This is an opportunity to stress vocabulary related 

to the seasons and clothing as well as to weather conditions. The 
ability to compare and contrast can be developed by discussing changes 
in temperature from one day to the next. An indoor -outdoor ther- 
mometer is useful for this activity. After weather observations have 
been made by the class for some time, students can be encouraged to 
discuss the effect of weather on clothing and on the activities we 
engage in. This promotes vocabulary development, correct sentence 
structuring, and conceptualization. 

3. Discuss or review' special events that have recently taken place, 
stressing correct sequencing in the telling, A round-robin story 
where each child adds one sentence in turn can be started by asking 
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one child after another what happens next in the story. Another 
method of reviewing past experiences and improving the i^dlity 
to recall is to act out feelings occasioned by an experiuice. Fol- 
lowing a field trip, for example, one could act out feeling cold 
while waiting for the bus, being tired on the way home, listening for 
particular sounds heard on the trip, 

4. Include a rote recitation as part of the opening exercise - the pledge 
of allegiance to the flag, a patriotic song, or similar brief reci- 
tation. This repetition should help establish sentence rhythm and 
encourage improved articulation. 

5. Introduce new vocabulary words daily . The words may be part of a 
class of related words, for example a food. Whenever possible, new 
words should be related to concrete objects and should be used by the 
children at once in many different ways. OVhen do we eat it? Is it 
crisp, mushy, hot, sweet, etc.?) Have the students try to find other 
words that begin like the new one, or other names for the same object, 
or try to find a word that is quite the opposite. Action words can 

be demonstrated. In a unit on winter, "throwing snowballs," "sliding," 
will be meaningful to the children. Sentences spoken by the children 
should be added to an experience chart. The more able students will 
benefit from the writing practice this affords; slower children will 
be encouraged to try to make contributions of their -own and to develop 
their reading abilities. 

Story Time -- Considering the low level of reading skills of many students 
the scarcity of available reading material at the Intermediate level, 



reading aloud to the class is perhaps the most effective way to help the retarded 
child expand his interests. As the child^s attention is captured by the story 
being told, he is stimulated to listen more closely and liis attention span is 
stretched. A well-written story read by an interested teacher provides the 
stimulation of a good speech rm-i laaguage model at the same time that it en- 
courages a child to use his imagination. 

Story time can be a favorite period for the teacher as well as the student. 
In fact a teacher's genuine enthusiasm for the story being read is a large 
factor in the response elicited from the children. It is always best to select 
for reading aloud books that you enjoy reading to the class. Your pleasure in 
saying the words and working from a written page will be transmitted to the 
children. 

The following suggestions may be helpful in making story time a meaningful 
period in the day and in improving speech and language skills. 

1 . Stories should be varied in length and areas of interest . Short 
stories are especially suitable for retelling by the students, and 
for dramatizing and discussing. Longer stories caa be continued in 
daily readings over an extended time. Periodic reviewing of a 
continuing story helps to establish the concept of sequencing of events 
and encourages recall. A mural display can be developed from day 

to day as the story unfolds. 

2. Stories stretch both usage and recognition vocabulary . Stories can be 
related to other areas of the curriculum and used to reinforce mits 
or individual experiences. The various holidays of the school year 



are an easy illustration of this idea. The teacher \vi:o has sole 
responsibility for a classroom can plan to ^ead a story about trees 
on the day that a science lesson on trees is planned. However, in a 
school situation where special subject teachers come into the classroom 
for art, music, science, or other areas of curriculum, it will take 
advance planning to relate the story time to other activities. But 
the time so spent by both teachers will prove rewarding. The 
acquaintance with new vocabulary gained in listening to a story and 
discussing it will carry over into a more verbal response pattern to 
the later experience. A child who lias heard a story involving the 
colors of the rainbow will be more interested in mixing paints later 
to see what colors he can produce. 

3. Stories are good for improving listening skills . Tell the children 
what to listen for before beginning the story. Afterwards, ask them 
*Vho," *Vhat," **where" questions. If the story lends itself to it, 
point out similar sounds at the beginning or ends of words. Stress 
the rhythm of sentence structure and the feelings conveyed by the 
sounds of language fun, fear, quiet, for example. 

4. Articulation is improved by reviewing specific wordi^. during the re- 
telling of a story or during word games played after the story time. 

5 . Stories may be used to strengthen verbal expression and skills in 
describing . Whenever possible in discussing a story, find points 

of comparison with the students' own experiences. The children will more 
easily be led to take part in the conversation when they feel they 




28 



have a personal contribution to make. In describing objects, people, 
places, and emotions, they are encouraged to a greater facility in 
the use of language and are developing their skills in recalling and 
evaluating events. 
To make the best use of new vocabulary introduced in a story takes some 
advance preparation on the part of the teacher. Be sure to preview any story 
you intend to read to the class. Some words which you feel should not yet 
be introduced to the children will need to be marked in the book and a substitute 
inserted. This small amount of revision will allow you to read selections you 
might otherwise want to pass up. Sometimes it will seem advisable to explain 
some of the new words ahead of time to the children, but this should be kept to 
a minimum so that story time remains an enjoyable activity, When the story is 
being retold or discussed by the class is the time to stress new vocabulary. 
This can be done by making up new sentences with the new words , acting out some 
of the dramatic parts or labeling appropriate parts of -a bulletin board or 
mural display. 

Closing Exercises The closing exercises of the day should include a 
time for reviewing certain aspects of the new material presented each day or 
for talking about enjoyable events that have taken place. With the reviewed, 
material fresh in his mind, the child is more likely to be able to answer readily 
the question, "What did you learn (or do) at school today?" vA\en he arrives 
home. His new vocabulary can then be reinforced by conversation at home, 

A closing review, may also elicit responses from reticent students who did 
not contribute to the class earlier. They may feel more confident about par- 
ticipating in the discussion when the now familiar ideas are being reinforced. 
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LANGUAGE ARTS 

In an Xntennediate classroom, language arts usually make up a large part 
of the curriculum, Reading and writing are the basic language skills on which 
time is spent. Although these activities by their very nature foster speech 
and language development, it is desirable to include specific speech or language 
development goals. These specific goals can come from any speech and language 
area deemed to be important for the class, such as listening, vocabulary, 
reasoning, verbal expression, motor expression, written expression. The lan- 
guage arts lesson may be related to other classroom activities and may review 
material and ideas presented earlier in another subject area. It may also be a 
presentation of new material developed to strengthen the particular language 
goal. 

The following speech and language development suggestions center on reading 
and writing skills and on speech and language activities and games. Since the 
abilities of individual children in a special education class usually cover a 
wide range, suggestions made here will need to be adapted. The classroom teacher 
may use them as a springboard for her imagination in developing detailed in- 
structional objectives for her daily lesson plans, 

Reading Skills Methods of teaching reading are not the subject of this 
manual. Every teacher has materials and techniques at hand. We would like to 
suggest though that tape recording can do much to foster speech and language 
development goals. For example, the tape recorder can be used to record a brief 
reading session or a portion of the discussion following a language exercise. 
During the playback of the tape, students have the opportunity to compare voice 



30 



qualities, clarity of articulation, rate and rhythm of utterances and sentences, 
appropriateness of emotional tone, and expression in the reading or speaking. 
If attention has been paid to the positioning of the microphone and to the 
fidelity of the recorder being used, the speech samples will be clear enough 
for meaningful evaluation and discussion by the children. 

Suggestions for speech and language development goals for reading lessons 
follow. 

1. Improvement of listening skills > A child who participates in a 
reading group has the opportunity to stretch his ability to follow 
directions. It is also an occasion to develop the ability to dis- 
tinguish between the sounds that make up speech utterances, whether 
simply by taking part in oral reading and following along a story being 
read by another child, or more formally through language games, such 

as listening for beginning and ending sounds in words. Rhyming games 
based on the reading material for the day are an excellent way to help 
students focus their attention on speech sounds. 

2. Improvement of articulation skills, rhythm and voice quality . Progress 
in the articulation of specific sounds and generally in the way students 
use their voices in speaking is encouraged by reading aloud even small 
segments of a story. Another reading activity that emphasizes articu- 
lation is trying to locate and read aloud all the words in the story be- 
ginning with a specific sound or blend. This is both a visual and auditory 
drill. Further articulation practice can be given by asking the children 
to make up sentences of their own using these selected words. 
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3. Improvement of oral expression. Every aspect o£ a reading lesson, 
with the exception of \vritten related worksheets , involves oral ex- 
pression. In particular, whenever a student takes part in a discus- 
sion, whether of the story content or of his own or another child's 
perf oimance , he is put in the position of communicating his thoughts 
with the use of language. 

- Pages or sections of stories can be retold or summarized; 
thus, improving recall as well. 

- New words can be defined and used in sentences. 

- Whenever possible personal experiences should be related to 
the story just read. 

- Role playing and dramatization can be a means of stimulating 
children to create new sentences to express their feelings and 
to stretch their imaginations.. 

Writing Skills Whenever time is allotted to writing as part of the lan- 
guage arts curriculum, the lesson may include speech and language goals. 

1. Improvement of auditory discrimination . Words being studie^d as part 
of a spelling lesson can be sounded out and their beginning or ending 
sounds related to already familiar words. 

2, Improvanent of vocabulary > To be sure that both recognition and usage 
vocabulary will be expanded by the writing lesson, words should be 
defined as they are introduced. Special vocabulaiy lists should be built 
lip as supplements to any regular spelling books, for example, an il- 
lustrated glossary of ternis bearing on the theme of a continuing unit, 
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such as a holiday, animals, health- To further stretch the under- 
standing o£ new words, they can be made the object of riddles and 
crossword puzzles. Once the children are familiar with riddles and 
puzzles, they will enjoy helping to invent some to ask of each other. 
The well-kno;vn game of '^Hangman^' is also a good writing game. 

3. Improvement of articulation skills . If papers are corrected orally, 
students gain practice in correct pronunciation at the same time that 
they check their writing skills. Listening skills can also be improved 
by having one child spell out a word from another child's paper, and 
asking the listeners to say whether the spelling is correct. Spell- 
downs in which the whole class participates are an activity that 
children usually enjoy. With a class containing children of widely 
varied ability, care must be taken, however, to keep the groups of 
competing students well balanced. The activity should be so planned 
that individuals experience enough success to retain an interest in the 
competitive situation. One variation might be to give reinforcing 
rewards for correct spellings, rather than have a child be counted out 
or sit down for incorrect answers. 

4. Improvement of language structure . The games played with spelling 
words can be the occasion to improve sentence structure and length of 
responses as well as vocabulary usage. Riddles can be the means to 
elicit sentences from the children. For example, a word list that is 
made up of food items lends itself to ^'You eat me for breakfast. What 
am I?" The answers should be given in canplete sentences. "You are a 
piece of toast,'' or "You are a pancake." Or the form can be, 'This will 



melt in a dish. What is it?^* answered by, ''It is ice cream/' I£ the 
word list being learned includes many descriptive words , such as 
'^pretty/* ''green/' "hot," the game can be to tell the things we know 
that are pretty, green or hot. For example, 'The' stove is hot." 
"Fire is hot." 

The more able children will approach with enthusiasm the challenge 
to try to make up a story that uses as many of the words on a list as 
they can. Each child in turn is asked to give a sentence using one 
of the new words, and the story is built up as the words are crossed 
off the list. In addition to stressing language, this activity encour- 
ages abstract thinking, imagination, and the proper sequencing of 
events all necessary for the more advanced stages of communication. 

Specific Language Activitie s Because reading and writing are common 
elements of any language arts program they have been discussed separately. The 
ranainder of this section contains specific suggestions for language arts 
activities that can be used entirely on their own as well as in connection \dth 
a more foniial lesson. 

1. Sound for the day. Have a contest to see how many words beginning with 
a specific sound the children can find. The list can be added to during 
the whole day as children think of words. Each child who contributes a 
word is asked to say it aloud and to give a sentence that uses it. This 

can be done indirectly by asking, say, "How can we use the ?" or 

"Tell me sanething about a ." Articulation and sentence struc- 
turing are thus reinforced. 
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2. Picture file or display . A picture file or display of pictures can be 
used in many ways to stress the various parts of speech. One such file 
can contain action scenes suggestive o£ verbs ; one can contain persons 
and animals, the agents of action; one can be a picture file of things 
to be acted upon. These three files together form the basis of sentence 
construction in pictures. If the pictures are labeled, it remains only 
to add the connective words to build complete accurate sentences. For 
example, pictures may be used to illustrate 'The boy plays baseball,'' 
and '*The girl plays baseball.'^ By adding pictures of a field and a dog 
to the pictures of the children and the baseball bat and ball, one can 
make up sentences of increasing complexity such as, 'The boy plays ball 
in the field with a girl and a dog." Any functional words or descriptive 
words are written in. 

3. Pantcxnime and object manipulation . Some concepts, (position and size, 
for example) and some abstract ideas (like emotions) lend themselves 
particularly well to nonverbal commimication and to dramatic situations. 
The positional words like ''on," ''above,*' "behind," can be acted out with 
objects. A ball is placed behind the fish bowl, and in answer to a 
question the students must reply, "The ball is behind the fish bowl." 
Children may take turns demonstrating the various positions and asking 
questions. Opposites , such as big and little, and color words are easily 
incorporated into this game. Answers from the class should progress in 
complexity from "I see a ball" to "I see three little yellow balls and 
one big red ball." Vocabulary and abstract thinking are improved by this 
activity. 



Pantomime is a good way to draw out those children who are less 
verbal. They may portray feelings like happiness or sadness for others 
to identify, and they may demonstrate by appropriate gestures size re- 
lationships or actions. Riddles of a more elaborate nature can be por- 
trayed for the class, the actions ranging from brushing hair, to feeding 
a dog, or making cookies. If the situations being acted out are kept 
close to the children's experiences, they will be more meaningful and 
they will motivate greater participation. Skills in nonverbal ex- 
pression will be improved. 

Sequencing , Time concepts, which are slowly acquired by the mentally 
retarded, should be stressed. Pictures will again be helpful in making 
concrete such questions as 'TVhen do we eat breakfast?'* 'TVhen do we go 
to bed?" The teacher can make reference to the morning and the after- 
noon frequently during daily class activities. Events being reviewed or 
planned should be tied in to the time and the order that they take place. 
Children should practice giving directions for craft activities or for 
any other activity themselves. They should pay attention to the se- 
quence of steps to be taken. 

When stories are reviewed with the class, the classroom teachisr can 
stress the order that events took place , enphasizing what happened before 
or after something. The ability to sequence events correctly is a 
necessary one in language development. 

Social situation games . The social skills needed for smooth functioning 
in everyday living lend themselves to practice in the classroom. Through 
creative play, the children have the opportunity to practice social 
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conversation and to become aware o£ and fluent in the conimon courtesies. 
They should be given a chance to practice the proper use of the telephone 
in varied situations, and to develop vocabularies appropriate for 
shopping experiences and for the contacts they may have with community 
helpers. The do's and don't 's of social situations can be the subject 
of various posters. Articulation, sentence structuring, listening skills 
and vocabulary all will be improved by these drafiiatizations . 

6. Role-playing and glossaries . All foms of drama, including acting out 
a story just heard or read, choral speaking, role-playing enrich a 
language arts lesson. Practice is given in correct speech, language 
usage is expanded, and an understanding of social relationships is pro- 
moted. It is best to allow the students to develop their own versions 

of the sentences to be spoken • Spontaneous speaking rather than memorized 
lines, will be the most rewarding to the students both as a purely 
enjoyable activity and as a means of improving their use of speech and 
language . 

7. Word groupings and glossaries. Often categories, classifications, and 
sub classifications of articles will arise out of class interests or 
activities . Foods such as fruits and vegetables can be coirpared and 
studied as a unit, the contrast and similarity to be pointed out in 
teims of color, texture, or taste. A discussion of clothing can expand 
into the comparison of fabrics , their origins , their purposes , their 
handling or manufacturing. A planned field trip can be the occasion 

to list means of transportation, and to talk about their applicability 
in terms of speed, convenience, or cost. The visit to the class of a 



special guest can lead to a listing o£ occupations and o£ any vocabulary 
specifically connected with those jobs. Holidays are a natural subject 
for specialized glossaries, with acconpanying illustrations easily 
located. All these groupings help iinprove conceptualization and 
vocabulary. 

^TVhat's Missing?" As a means of encouraging abstract thinking and 
eliciting whole sentence responses, the game of ^TVhat's Missing?" is 
successful and enjoyed by children. A set of a few, and eventually 
more, objects or pictures is presented to the children to view and 
identify by name. IVhen the items have all been clearly named, the 
display is hidden, one item is removed, and the students are asked to 
say what is now missing from the display. This game lends itself to a 
wide range of difficulty, both in the number of things shown and in the 
kind of objects selected for study. 

Group planning > To expand the children's ability to arrive at decisions 
and take part effectively in groups, almost any class activity, field 
trip, or party can be made the focus of a discussion. As the children 
learn to listen to suggestions, to make their own, and to evaluate 
possibilities, they are taking the first step toward being able to join 
in the more advanced committee planning that will be encouraged in 
advanced classrooms. At the earliest level of group planning, children 
can be asked to name as many ideas as they have for , say , the game to 
play at a party. When all ideas have been listed by a key word on the 
experience chart for all to see, the students are asked to raise their 
hands as the name of any game they would like to play is read. A mark 
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is made on the chart for each hand up, and the class joins in the 
counting of votes. The speech and language goals of group planning are 
to improve listening skills, increase the ability, to conceptualize and 
to wake meaningful contributions as well as to reinforce the usage 
and recognition vocabulary related to the activity being discussed. 
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ARITHMETIC 

The ability to reason effectively, basic to methematical computations, ?s 
also basic to much nonnumerical verbal expression. Therefore the time spent in 
developing arithmetic skills is valuable in the overall growth of the students. 
At the same time much of daily living is concerned with the handling of figures 
and an acquaintance with the vocabulary and terminology related to numbers and 
units of measure is desirable. Problem solving ability needs to be developed 
in close connection with real- life conditions such as will be encountered by 
children in working and living situations. In this respect, a facility with the 
language o£ arithmetic and with reasoning and problem solving can be considered 
to have ft'/cure job orientation even at this early age. 

In Intermediate classrooms , arithmetic is usually studied every day. The 
content of lessons will follow a systematic plan designed to foster the ac- 
quisition of methematical skills, but some guidelines to include speech and 
language goals can be suggested. 

1. Make problem solving relevant to daily living . Take examples for num- 
ber games and problems from the immediate surroundings or from situations 
well known to the students. For example, make up problems involving 
the number of plates to set at the table, or the number of stamps needed 
to mail invitations. In a unit on money, invent problems related to 
buying objects the children would be interested in. After a field trip, 
you may think of subtraction problems about the number of sandwiches 
that would be left over from a picnic if some students did not come. 
In this way the vocabulary related to daily experiences is reinforced. 
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2. Encourage :tespQnses in whole sentences . Good habits o£ speech are to 
be thought of as necessary throughout the day. As much as possible, 
problems should be stated in a way that descriptive words or qualifiers 
are needed in the answer. A problem about Easter eggs can for exaiitple 
incorporate color vocabulary or other descriptive '.vords . 'There are 
two blue eggs with a stripe and three yellow eggs with spots on them 
left in the bowl." 

3. Develop the ability to make comparisons . The concepts of more and less, 
bigger and smaller, longer and shorter and the appropriate words to express 
these ideas can be reinforced by suitable arithmetic problems. After 
working the solution of a problem on the board, ask '*Is this a bigger 
number? Do we have more now?" As much as possible, relate the problems 

to actual physical conditions. ''If we need two cups of flour and half a 
cup of milk to make the cake, should v;e put the flour in the little bowl 
or the big bowl? What size bowls do you use when you help make a cake?" 

4. Improve the understanding of time concepts . The number of minutes in 
an hour and the number of hours in a day, even the number of days in a 
week can be made the objects of problems that can actually be experi- 
enced by the class. The time needed to bake a cake can be broken down 
into how long each step will take, added up, and then compared to how 
long it does take the class to bake a cake. It is harder to make the 
experience of longer time intervals concrete, but the reading of a 
continuing story by chapters or the making of a mural by adding a new 
panel each day might be made the subjects of problems. 'There are 10 
chapters in the book. If vre read 2 chapters every day, how many days 
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will it take to read, the whole book? Think. How many 2s are there in 
10? I£ we read 1 chapter every day, how long v/ill it take? Is this less 
time or more time?'* 

Encourage good arLiculation. Many of the answers to arithmetic problems 
are repetitive and of limited vocabulary. This is an opportunity to 
encourage clear, understandable speech. In playing store for the apparent 
purpose of teaching the use of money , you caii use a tape recorder to 
record the conversational exchange between the purchaser and the store- 
keeper. The tapes can be played back, and the students may observe the 
quality of their speech production - - was it easy for the storekeeper 
to understand what "-hey wcinted, was the voice quality pleasant? 
Improve listening skills . A basic ingredient of effective communication 
is the ability to listen purposefully. Arithmetic lessons make a large 
demand upon listening skills. Problem solving places value on listening 
to directions and is therefore excellent practice for any situation \^^l^re 
directions are important. 

Increase the ability to sequence steps . Problem solving is also dependent 
on knowing what steps to take and in what order to take them. This is 
again a skill that carries over into other areas of speech and language. 
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SCIENCE, SOCIAL STUDIES, AND EXPERIENCE UNITS 

Science, social studies, and life experiences are an integral part of the 
Intermediate curriculum. The subjects are dissimilar in concent. But as part 
of the educational program of retarded children they are seen to serve a common 
function --to broaden the acquaintance of students with the world around them 
and increase their ability to relate to that world in a meanjjigful and productive 
^way. The same general principles for strengthening speech and language skills 
can be applied to all three areas. They are all aimed at broadening vocabulary, 
improving verbal expression, and improving reasoning skills. 

Introducing New^ Ideas Intermediate EMR classes have in them students 
whose age range is from approxijnately 9 years to 12 years. Although their slower 
mental development is no doubt reflected in their interests , this group of 
children tend to be open to new ideas and experiences. In the accepting and en- 
couraging atmosphere of the special education classroom, they can be brought to 
tr>^ out new fields of interest and to express themselves in discussions, Li 
group activities and in individual projects, - 

1. Make frequent use of displays in the classroom, be they of scientific 
material or of material related to a social studies lesson. Involve 
the students in preparation of the display, asking their help in 
labeling various items . This reinforces the new vocabulary being 
introduced, improves writing skills, and develops a sense of order and 
design. Ask those students who helped arrange the material to explain 
it to others in the class, thus encouraging spontaneous use of speech 
and increasing self-confidence, as well as developing the ability to 
conceptualize. 
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1. Hold planning sessions with the class . Mienever it can be arr^mged, 
the children should take part in the planning for special events, trips 
outside of the classroom, visits of informed guests on particular 
topics, parties, or special activities to take place in class, llie 
experience witli group discussion and decision improves listening skills 
and reasoning skills. The vocabulary related to the event being dis- 
cussed is reinforced. Correct sentence formation. is fostered by the 
frequent opportunity to speak informally. As you lead a planning period, 
try to phrase the questions you ask the children in a way tliat will call 
for whole sentence responses rather than a simple yes or no iinswer. 
Ask, for example, "IVhat do you think is the best way to do it then, 
Jimmy?^^ or 'T\fhat will happen if it rains that day?" 

3* Review and evaluate activities . At the close of an activity period 

or soon thereafter it is a useful practice to schedule time for evaluation 
and review. New vocabulary is reinforced during the discussion. Time 
concepts and the ability to sequence events are improved by carefully 
noting what happened first, what next, and so on. Abstract reasoning 
is also improved by asking what might have been done differently another 
time. The less verLal members of the class \<\W often feel more re- 
laxed about participating in a discussion that immediately follows an 
experience than they did in the planning stage when they perhaps 
were not able to conceptualize the activity. 

4. Review and summarize projects . Another foiTn of review that develops 
language skills is to classify or categorize the new vocabulary. Make 
a summary list o£ 'TVhat we know about trees" (or about ice, or Mexico). 
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This creates a visual reminder on the experience chart. To develop 
the ability to identify similarities and differences , such a list could 
also be a list of opposites. After listing what a solid is, why not 
list what it is not: it is not liquid, it will not flow. Or in 
reviewing a trip out of the classroom, after saying that you were on 
time, add that you were not late. 

Making Experiences Real and Meaningful More than other children the re- 
tarded child needs to have experiences made real for him in many ways. It is 
not sufficient to talk about a new procedure, idea, or object. It is very of- 
ten not sufficient to present written material or even pictures related to the 
situation to be discussed. "What is needed, to the extent that it can be 
achieved, is a personal encounter by the student of the new concepts he is to 
understand and assimilate. Creative play through dramatics and role playing 
activities is an excellent way to elicit genuine responses. Films and film- 
strips also help students to feel personally involved. In the sciences, it has 
long been the practice to have concrete experiments for the students to per- 
form. In a special education class this approach to teaming is all the more 
relevant . 

1. Make experiences concrete . Whenever possible try to bring in to the 
classroom actual samples of what is being discussed that day. Have . 
the children handle the objects and describe them to you. Provide 
any new or teclmical vocabulary, list it, explain it and play word 
games with it. 
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2. Make comparisons > Conpare any new ideas or situations \^ith some 
with which students are already familiar. Have them tell you what 
is different, what is the same. A discussion o£ conparisons helps to 
make the new material take on familiarity, reinforces and extends 
vocabulary previously encountered, and iniproves the ability to 
reason. 

3. Let students make presentations . Encourage any member of the class who 
is particularly well informed on a subject to present his knowledge 

to the rest of the class. This is a strong motivation for the child 
to develop his speech and language skills and gives him an opportunity 
for individual work and attention. Throughout the year it should be 
possible to provide this kind of opportunity to all students on a level 
appropriate to their ability. 

4. Develop the students^ ability to relate to persons outside their family . 
Through field trips and visitors to the classroon, encourage the 
children to have conversational contacts with a variety of people. 
Question times with a visitor stimulate spontaneous speech* Field trips 

are the occasion to practice courteous use of language invitations, 

thank yous , requests for information , giving or receiving directions . 

5. Develop the students' awareness of their surroundings. Encourage them 

to use their senses. You can make a game of counting how many of certain 
things they can hear, see, smell, .liis infoimation can be related to 
feelings and emotions. 

6. Use dramatization, singing, and dancing to improve nonverbal expression 
skills . In acting out, avoid having a prepared dialogue. Instead, 
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plan with the children what scenes they wish to include and only very 
roughly what will be said by the actors. Scene planning is an excellent 
method o£ reviewing material. It lends itself particularly to an 
emphasis on sequencing o£ events. Allow speech to develop spontaneously 
out of the scene being portrayed. Accept and reinforce expression through 
body language and facial expression. 

Develop time and space concepts . The abstract concepts of time and space 
are difficult for the mentally retarded to absorb, yet they are es- 
sential components of much verbal communication. Many units on science 
and social studies will lend themselves to comments by the classroom 
teacher aimed at clarifying spatial and tenporal relationships and 
relating them to the students^ own experiences. For example, i£ a 
visitor has ccme from far away, he can be asl^d how long it took him to 
come, did he have to stop for meals or for the night, was the trip tiring. 
The children can contribute experiences they have had in traveling, 
perhaps to shop in another city or to go visit relatives. They can 
compare this experience with the short trips they take to come to 
school or go to the supermarket. 



ART 

Creative art activities are forms o£ self-expression and should be 
pleasurable experiences for the child. Art opens avenues of communication and 
self-esteem for the child who may haV3 difficulties in other areas of learning, 
including verbal coiranunication. Through art, the child can learn that both his 
ideas and his person are appreciated. He begins to improve his self concept and 
gains in confidence. The teacher should encourage free expression and not set 
goals of neatness nor expect art projects to be duplicates of a model she supplies. 
The goal of nonverbal expression is one to encourage in an art lesson. 

Speech and language are spontaneous aspects of the art period because the 
children communicate with each other and with the teacher while working • More 
formally, they can be led to discuss and evaluate the art work. Their listening 
skills are sharpened by having to follow oral instructions. Sequencing and 
conceptualization are also, fostered. 

Specific suggestions for including speech and language goals in an art 
lesson follow. 

1. Explaining a project . When directions are given orally, and new methods 
and materials are demonstrated and named, vocabulary is expanded at the 
time that children are encouraged to develop their listening skills 
and expand their attention spans. As the activity is explained, the 
classroom teacher should emphasize the various steps of the project in 
sequence and the concept that the ''parts'' will make up a 'Vhole". The 
ability to conceptualize, to arrive at an understanding of the end 
result to be achieved when certain steps are carried out, is a valuable 
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language goal. It is useful to say what will be done first, what 
second, and to go on to a demonstration of a completed sanple piece 
of work. Sometimes, for a craft activity, it is possible to prepare 
a display of the object in various stages of completion clearly labeled 
one, two, three, etc. 

To encourage free expression in art, prepare the children" for 
the activity by telling them in lieu of directions how to use the 
materials and what to look for while working. If paiat will be used, 
tell the class to see what happens when colors are mixed. If torn 
paper will be used in a collage, tell the students to try both big 
pieces and little pieces. Descriptive vocabulary then becomes im- 
portant to them and they will be dravn to use it later in explaining 
their projects to you. 

Carrying out a project . During the actual carrying out of an art 
project, speech and language goals immediately involved will be non- 
verbal expression; social conversation; and according to the activity 
individual expression or cooperation with a group. 

Spontaneous conversation among the children should be encouraged 
during an art period. This is an excellent opportunity to practice 
the social skills of communication in an easy undemanding situation. 
There is occasion to request or lend pieces of equipment, and to comment 
on the work being done. Conversation should be allowed also to wander 
freely to other topics of interest to the students. 

Group discussions arise out of the planning of a mural or room 
decorations for a particular event or holiday. These discussions also 



encourage the development o£ listening skills and the ability to con- 
sider the ordering of steps and to make decisions. 

Individual expression is encouraged whenever children are allowed 
to choose their own designs, as in the making of greeting cards; 
or whenever purely abstract design, as in a collage, finger painting, 
or three-dimensional construction, is the subject of the lesson. 

Both individual and group forms of art expression are valuable 
means to encourage speech and language development and to develop 
multi-sensory perception. 

Review and explanation , ^arter an art activity is completed the time is 
appropriate for a review, as it is after most completed classroom 
activities. At this time, the materials and methods used can be gone 
over and the vocabulary reinforced. The completed items can become 
part of an exhibit in the classroom or loaned for showing to other 
classes. Members of the class can then take turns explaining the 
exhibit to viewers , thus gaining self confidence and fluency in the use 
of descriptive language. 

Oral expression of the ideas expressed in nonverbal ways through 
the art activity is also sought through reviewing. Tli3 teacher in 
looking at a child's work will say such things as "I like your work^ 
Tell me about it* What do you like best about it? What would you 
like to do different another time?" ^ 

To stress nonverbal e:?q)ression, the feelings that an art object 
produces in the viewer can be expressed through facial gestures and 
pantomime. The relationship between verbal and nonverbal egression 
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can be brought out with such statements as , "What a cold wintery 
scene. I feel like shivering when I see it (shivering and rubbing 
shoulders) .. Or like holding my hands near a warm fire (extending 
hands over an imaginary fire)." 



MUSIC 

Like art, music is a foim o£ self-expression. In addition music activi- 
ties provide the child with opportunities to participate as a member of a group. 

Through music, the child learns rhythm patterns and can become aware that 
speech too has certain rhythms and inflections. He learns the importance of 
listening, and becomes aware of rhyming words and of the importance of articula- 
tion. The following suggestions include these speech and language goals as well 
as others which can be included in music activities. 

1. Improvement of listening skills. To improve listening skills, pro- 
vide exercises in discriminating between grpss sounds, such as noise- 
makers, or between a variety of instruments. For finer discrimination 
skills, play various samples of the same class of musical instruments, 
for example winds, percussion, or strings. 

During a listening session, have the children listen for changes 
in volume, rate, and pitch. They may wish to acconpany with body 
motions the changes they hear. For example, they may stand up as the 
volume gets louder, raise and lower their arms as the pitch goes up and 
down, or tap their fingers on their legs faster and slower as the music 
speeds up or slows down. 

2. Singing. Songs can be used to ijnprove articulation and voice quality 
patterns and to increase vocabulary recognition and usage. Some songs 
stress a given sound, others have a clearly defined rhyming pattern. 
Both are useful in stressing speech and language goals. 

In addition, new or difficult words in songs should be explained. 
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This will improve the quality o£ feelings expressed in the singing. 
The stor/ a song tells can also become the object of a discussion, or 
a dramatization. Actions can be added to point up repeated words. 
If class interest is sustained, the origin of a song can also be dis- 
cussed and tied in with a social studies unit if appropriate. 

To provide further practice in listening and recall, the teacher 
can sing a song while leaving out certain key words for the students 
to fill in when she pauses. 

Dancing . To improve skills in nonverbal expression, include in the 
music units the opportunity for body expression through dancing. This 
can range from expressing moods freely to simple folk dances that will 
at the same time improve physical coordination. 

Dancing games are also an occasion to improve understanding of 
rhythm. Children will enjoy moving slotver or faster to the sound of 
a drum or in response to changes in tempo on a record, thus expanding 
their listening skills. 



III. LESSON PLANS 



III. LESSON PLANS 



This chapter contains two sets of lesson plans , the first one based on 
orientation in the first week of school, the second based on typical holiday 
activities . 

In both units, the lesson plans are presented as complete "days," but the 
approach to the material is topical. For exaiiple, the, study of coins and making 
change relates to a shopping trip. It is expected that the classroom teacher 
will modify the material, repeat and expand it when an activity meets with 
success, or omit any activities that seem unsuited to her particular class. 

The speech and language objectives in the first columns of the lesson 
plans indicate the scope of the lessons. It remains for the teacher to formu- 
late specific instructional objectives adapted to her class. 
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TEACHING MATERIAiS AND STORIES 
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Christmas Joy 163 
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THERMOETER 



(white poster board, 4" x 12"; black and red marking pens; 
about 24" of 1/4" elastic) 

Directions : Pencil in lightly a vertical guideline in the center of 

the board. Mark off degree lines across it in black, 
indicating as many degrees as you wish. You may want to 
range from -20^ to 120°. 

Cut slits at top and bottom of the line. 

Color one-half of the length of elastic in red. Pass it 
through the slits, and staple the ends together in back, 
red end down. 

Pull the elastic loop up and down to "read" any 
;:emperature . 



slits 



SPEECH BINGO GAME 



(Bingo sheets , tokens , number-calling cards ) 

Preparations : On the following pages are patterns for making Speech 

Bingo Games . Select a sheet with headings appropriate 
for the unit you are teaching. Duplicate this master 
sheet • 

Tsing one sheet for each student, fill in the squares 
with nuTiibers. The numbers may be varied to meet the 
abilities of each individual class. Make each sheet 
different, so that no two cards are identical. 

Prepare for yourself a deck of cards with similar 
headings and numbers , 

Directions : To play the game, pass out sheets to the class. From your 

prepared deck of cards, call out a number, such as, 'Under 
pencil , number 25, Under book, number 12/' Anyone with 
the number called under the correct object on his card 
marks the spot with a token. 

When a student's card is filled, he is to say ''Bingo/' 
He must then repeat aloud the winning numbers. The game 
can be simplified by asking that only one column be filled. 

The students may take turns being callers. 
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SCHOOL SPEECH BINGO 
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CLOTHES SPEECH BINGO 
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HOLIDAY SPEECH BINGO 
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THE TWELVE DAYS OF CHRISTMAS 
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HOLIDAY ALPHABET 




HOLIDAY ALPHABET 




HOLIDAY 



ALPHABET 




GLOSSARY 




Cbri'shT^as card 3"no\A/ma.n 
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GLOSSARY 
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WHAT WE WEAR 




SCHOOL DAYS 




CHRISTMAS JOY 




PUZZLE TREE 




across down 

2 Not wet 1 "Meriy 

3 Mother will the turkey 7 What we do with 

4 Santa says, " !" Christma s cook" 

5 " Christmas!" ''■0 What we breathe 

6 Christmas flower 

8 Me 

9 Christmas door decoration 

1 1 " to the world ! " 

12 Holly 



rRn.q.qitfnRD PUZZLE ANSWERS 



mi WE WEAR r-— , 

422=1 I ^hoes 2221 1 -J^,, 

7 dress 



SCHOOL DAYS 



Across 1 pencil 

3 chair 

5 eraser 

6 bell 

7 scissors 

10 globe 

11 ink 

12 sevens 

13 desk 



Doivn 1 papers 

2 notebooks 

3 crayons 

4 ruler 

8 chalk 

9 tape 



CHRISTMAS JOY 



Across 



1 Santa 

4 king 

6 present 

7 bell 

8 stars 



Do\m 1 stockings 

2 angel 

3 tinsel 
5 tree 



10 air 



HJZZI£ TT^E . — r Christmas 

Across 2 dry ^ 

3 baste 

4 ho 

5 merry 

6 poinsettia 

8 I 

9 wreath 

11 joy 

12 berry 
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GIFTS THAT CAN BE EASILY MADE* 



Pincushion 



(plastic hairspray lid or similar small container, Brillo 
pad, piece of fabric, glue) 

Cover pad smoothly with the cloth and glue to inside o£ 
lid. Decorate edge of lid. 



Paper Weight 



(smooth rounded stone, paint, felt) 

Decorate stone any way. Cut and glue a piece of felt to 
the bottom to protect the table. 



Bib Clip 



(2 snap clothespins, paint, gay ribbon) 

Paint clothespins and tie them on the ends of a ribbon. 



Knife Rack 



(empty thread spools, thin board, strong glue, paint) 

Glue empty thread spools side by side to a thin board, then 
paint board. The knives stand between the spools. 



Bird Feeder (small plastic bottle as from liquid dishwashing soap, 

2 foil plates, two-pronged paper '^asteners, heavy string) 

Cut three small holes at the base of the bottle and attach 
a plate for feeding tray with paper fasteners. In center 
of second plate, cut a hole just large enough to fit over 
the neck of the bottle. Remove cap, and slip on plate 
upside down for shelter. Knot a heavy string through 
the cap with a loop at top to hang the feeder. Container 
can be filled with oatmeal or birdseed through the top. 



N apkin Rings (colored felt pieces 6" x 2", pinking shears, buttons, 

needle and thread) 

Trim edges of felt strips with pinking shears. Sew a 
button on one end and cut a buttonhole in the other end. 

Cuff Links (4 matching shiny shank buttons, 2 paper clips) 

Fasten ,2 buttons on eithei end of each paper clip. 



* Reproduced by permission of JACK AND JILL Magazine. Copyright 1968 
The Curtis Publishing Co. All rights reserved. 
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Bath Salts 



(Epsom salts, bottle of cologne, food coloring, decorative 
glass jars, ribbon) 



Mix a few drops of cologne with a package of Epsom salts . 
Add 4 or 5 drops of food coloring - red, green, or yellow. 
Mix well. Package in a glass jar and decorate. 

Recipe Clips (colored felt pieces, glue, spring-type hair clips, 

recipe cards) 

Cut small flowers from felt and glue to the tops of 2 clips. 
Snap the clips on opposite comer of a card on which you 
have printed neatly: THESE WILL KEEP YOUR RECIPES mNDY. 

Pull-Toy for a Pet (3 old nylon stockings) 

Tie the nylon stockings together firmly about three inches 
above the toes. Braid the stockings all the way to the 
tops together. Make a knot or two in the length of the braid 
to provide an additional place for your pet to hang on. 
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MEXICAN nmTA 



(1 large round balloon, strips of newspaper, wallpaper paste, 
tempera paint, colorful tissue paper, wire) 



Cover the balloon completely with 2- inch wide strips o£ 
newspaper that. have been dipped in wallpaper paste. Smooth 
these strips over the balloon in different directions. 
Allow the wrapped balloon to dry completely- -this may take 
a day or two. 

When the pinata is dry, cut a hole in the top, insert 
candies or goodies and replace the piece cut out. 

Make five or more paper cones. Cut tabs at the base of 
each one and glue them to the pinata. Paint the entire 
pinata and add various designs* Glue several strips of 
colorful tissue paper to each cone. 

Hang the pinata from the ceiling with a wire high enough 
to keep it from being broken too early. 

The children take turns being blindfolded and striking 
at the pinata witli a long stick to break it. 



Directions : 



Blow up the balloon and tie it securely. 
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CUT-OUT COOKIES 



You nee-d : 




0 0 



\ /4. stick mar^arvne. 



cu p su^ar 




^ 2- /CL ctA.p -^lour 



heaspoon baking powder 




I tecispoon salt 






rolh'nq ptO 






cookre 



* Adapted from BETTY CROCKER'S COOKY BOOK, copyright 1963, by permission 
of General Mills ♦ 
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Mnl<e Vhe. cooK>e,& 



m4 



MIX 



Varxi I la 




CHILL 1 hour 




HEAT O^E^ 



2.00 



(lour 





1—1 







hAKF 3 e>ALt5 OF DOUCM 




o o o 



FLOUR 60ARt^ 
KOLL DOUGH 



CUT WITH FLOUREJ) 

cooK\B curreRS 




01^ U/V'G (LEASED COOKIE SHEET 



6 TO S MINUTF5 



Cool ^ FRosT aa^J) pecorate 



For j-he •frosj'ing 



MIX 



— o 



— O — O — O 



3 Cup5 powcslercc/ 
sugar 



J Kiblespoons milk 1^ 
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A VISIT FROM SAINT NICHOLAS 



by Clement C. Moore 



Twas the night before Christmas, all through the house 

Not a creature was stirring, not even a mouse; 
The stockings were hung by the chimney with care, 
In hopes that Saint Nicholas soon Avould be there; 

The children were nestled all snug in their beds. 
While visions of sugar-plums danced in their heads; 
And mama in her kerchief, and I in my cap, 
Had just settled our brains for a long winter's nap — 

When out on the lawn there arose such a clatter, 
I sprang from my bed to see what was the matter. 
Away to the window I flew like a flash. 
Tore open the shutters and threw up the sash. 

The moon on the breast of the new-fallen snow 
Gave a lustre of midday to objects below; 
When what to my wondering eyes should appear. 
But a miniature sleigh and eight tiny reindeer, 

With a little old driver, so lively and quick 

I knew in a moment it must be Saint Nick I 

More rapid than eagles his coursers they came. 

And he whistled and shouted and called them by name: 

"Now, Dasher J now. Dancer I now, Prancer and Vixen i 
On, Comet.' on, CupidI on, Donder and BlitzenI 
To the top of the porch, to the top of the wall I 
Now dash away, dash away, dash away all I" 

As dry leaves that before the wild hurricane fly. 
When they meet with an obstacle, mount to the sky, 
So up to the house-top the coursers they f1.c\v. 
With a sleigh full of toys — and Saint Nicholas, too. 

And then in a twinkling I heard on the roof 
The prancing and pawing of each little hoof. 
As I drew in my head, and was turning around, 
Down the chimney Saint Nicholas came with a bound. 

He was dressed all in fur from his head to his foot. 
And his clothes were all tarnished with ashes and soot; 
A bundle of toys he had flung on his back. 
And he looked like a peddler just opening his pack* 



His eyes, how they twinkled] his dimples, how merry I 
His cheeks were like roses, his nose like a cherry; 
His droll little mouth v;as drawn up like a bow, 
And the beard on his chin was as white as the snow. 

The stump of a pipe he held tight in his teeth. 

And the smoke it encircled his head like a wreath. 

He had a broad face and a little round belly 

That shook, when he laughed, like a bowl full of jelly. 

He was chubby arid plump — a right jolly old elf; 
And I laughed, when I saw him, in spite of myself. 
A wink of his eye and a twist of his head 
Soon gave me to know I had nothing to dread. 

He spoke not a word, but went straight to his work, 
And filled all the stockings; then turned with a jerk. 
And laying his finger aside of his nose. 
And giving a nod, up the chimney he rose. 

He sprang in his sleigh, to his team gave a whistle. 
And away they all flew like the down of a thistle; 
But I heard him exclaim, ere he drove out of sight: 
'Happy Christmas to all, and to all a good-night J" 



SANTA'S NOISY CHRISms EVE: A Sound Effects Skit * 



Hand out the sound effects to children, making sure that they sit in 
order and know their numbers/ and how to operate their sound effects. 

Read the story aloud. Whenever you reach a sound effect (indicated by 
the number in parentheses), point to the appropriate child to make 
his sound. 

Sound Effects: 



NARRATOR : It was a snowy, blowy Christmas Eve (1-roll, 2). Santa was just 
about finished with his rounds. His reindeer landed on the last roof with a 
great jingling of bells (3-loud). Santa jumped from his sleigh and squeezed 
down the chimney (4), landing softly on the floor (5). Reaching into the 
bottom of his almost-empty pack, Santa hummed (6) a tune as he decorated the 
tree and filled the stockings. The clock on the mantel struck two (7) 'as he 
put the last ornament in place. Then Santa began stacking presents under the 
tree (6-several times). 

As he finished and stood back to survey his work proudly, he noticed that 
an ornament "was slipping from a branch (4- slowly). He lunged frantically for it 
but he missed, and it crashed to the floor (7). In his hurry, Santa knocked 
over the beautifully wrapped presents that he had arranged so carefully (all 
loudly). Then, horrors I A brightly-painted Jack-in-the-box popped out with a 
grin C2-scaling up). A toy airplane started zooming around the room (6-up and 

* Mrs. Ainsworth and Girl Scout Troop 168, Walnut Creek, California. In 
PACK 0' FUN, December, 1961, p. 13. 



1. Beat on drum 

2. Blow shrill whistle 

3. Ring bells 

4. Rub sandpaper blocks together 



5. Claps blocks of wood together 

6. Sing through hummer or kazoo 

7. Strike two heavy lids together 
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dowl), just as a bowling ball bumped over some small th'ings that had fallen 
(1-bumps), A baby doll, still smiling sweetly, tumbled to the floor, loudly 
calling for her ^Mama'* (6), 

Reaching quickly for her, Santa stumbled across a rocking horse, viiich 
started to rock frantically with its bells jingle- jangling (3), A large 
rubber ball, carefully balanced on the horse's saddle, slid off and began 
bouncing merrily around the room (1). It struck a tall pile of blocks, crashing 
them loudly to the floor (all sounds), A toy engine, beneath the blocks, 
began to whistle shrilly (2), as a block hit its switch, and it raced around 
and around on its track. 

As the wind outside got louder and louder (6) , the shutters began to bang (1) , 
the windows rattled (5), and the rafters creaked (2)* What a bedlami Santa 
groaned (6), as he could hear his reindeer up on the roof prancing lightly (5) 
and jingling their bells (3). 

"Oh, dear.'*' sighed Santa scratching his head (4), 'Miy does everything 
happen to me at once?" He scurried around the room, picking vp things and 
putting them back in their boxes. Just as the clock struck three (7), many 
pairs of feet began running down the stairs (5) , so hastily squeezing up the 
chimney (4), he jumped into his sleigh and away he flew. Through the noise 
of jingling bells (3), crashing storm (1-roll) and whistling wind (2), you could 
hear him exclaim as he drove out of sight, "Christmas is £\m, but oh! what 
a night!" (all) 
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CHRISmS STORYBOOKS 



The following stories have been reviewed and found suitable for use at 
the Intermediate level. 

Adajns, Adrienne, artist. &zxng A To^ch JzannoM:^, l^aboZZjx. N.Y. : Scribnef's 
Sons, 1963. 

Full page and double page illustrations accon5)any the song. 

Adshead, Gladys L. Bn.owyUu--W6 ChAA^tm<u[ N.Y. : Hale, 1955. 

A simple story suitable for creative dramatics. 

Anglund, Joan Walsh. Ch/il6imcUi l6 a T-imo. G^jving. N.Y, : Harcourt, Brace 
and World, 1961. 

Balcer, Laura Nelson. Thd IrnJ^nndty B2.(U>t^. Parnassus Press, 1957. 

Good illustrations. Stoiy of the friendly beasts, followed by 
the song. Good introduction for teaching the song. 

Bariy, Robert. M^. Wllto\^)by'6 ChJuUtrtKU' T/izz. N.Y. ; McGraw-Hill Book Co., 
1963. 

Poetry. Good for preparations, getting a tree. 

Bialk, Elisa. Tlzz Play^ Santa Claii6. Chicago: Children's Press, 1957. 

To read as a continuing story. Black and white illustrations, 
96 pages. 

Blough, Glenn 0. ChoutnKU T/inoji and How; Th2,y G/ioio. N.Y. : McGraw-Hill 
Book ^u., 1961. 

Brock, Emma L. Tha Bvids>^ Ch/LUtmoi^ T^idd. N.Y. : Alfred A. Knopf, 1946. 

Especially good for a class that is stxjdying winter birds. 

Broomfield, Robert. Thz Twelve Vay^ oi ChuUtmoj^. N.Y. : McGraw-Hill 
Book Co., 1965. 

Brown, Margaret Wise. Thu ilttlii Vin. N.Y. : Crowell, 1954. 

The little tree which is selected for a Christmas tree. 
Includes English version of the song "0 Taraienbaum." 
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Brustlein, J. (Janice). Littlz Beo/t'^ Ckn/Jitmcu. N.Y. : Lothrop, Lee, and 
,Shepard Co., 1964. 

Colorful. Discusses v/hy Little Bear didn't know about Christmas. 
Hibernation. 

Caudill, Rebecca. A CznXcUn Small ShzphoM. N.Y. : Holt, Rinehart, and 
Winston, 1965. 

About a boy ivho couldn't talk. 

Cavanah, Frances, ed. Told UndeA tkz Ch/uJi^trria^ TAee; A Collaction 
ChnJj>kmaA> StonJ^Up ?om6, and Le^encfe. N.Y. : Grosset and Dunlap, 1941. 

Includes an account of Christinas customs in many lands . 

Clifford, Eth. Tht Vza/i o£ thz Szcond Ch/LUimat. Indianapolis: Bobbs- 
Merrill Co., 1959. 

Delightful rhyming story about a mischievous elf. Large, colorful 
pictures. To read orally and share pictures. 

Crimmins, James- N^ahola^ , Thz Boy W^o Wa^^t^c^ to be Santa Clout. 
Philadelphia: J. B. Lippincott Co., 1962. 

Cute and entertaining. Good for reading orally. 

Dalgliesh, Alice, ed. CkvUtma^'* A Book o{ Stonlu Old and Mm. N.Y.: 
Scribner's Sons, 1950. 

Duvoisin, Roger. Onz Thousand ChA^6tma^ Beo/tdi. N.Y.: Alfred A. Knopf, 
1955. 

Large, colorful illustrations. Explains \vhy we need so many 
Santas. 

Ets, Marie , and Labastida, Aurora. Ulm Vay6 to Ch/iyUtma^. N.Y. : 
Viking Press, 1959. 

A sinple story vath good illustrations about Christmas in 
^fexico. 

Fenner, Carol. Ch/uAtma^ Tn^dd on tht Uoixntaln. N.Y. : Harcourt, Brace 
and World, Inc* , 1966. 

Adventures in getting ready for Christmas and finding a tree. 

Foster, Mariana (Mariana). floria Mc¥tiMzy^6 Choutmat Eue. N.Y. : 

Lothrop, Lee and Shepard, Co., 1949. 

A doll describes Christinas. 
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Friedrich, Priscilla and Friedrich, Otto. Tho, Ch/uJitmaA StaA. N,Y, : 
Barnes and Co,, 1962. 

A story about stars and constellations. Elementary illustrations. 

Gates, Huber, Th^ ChAAMmaA, Tkzz. N,Y, : MacMillan Co,, 1951. 

A MacMillan Reader unit book to accompany Ted and Sally basal 
primer. Uses 94 words. Excellent to use with reading groups, 

Geisel, Theodore (Dr. Seuss). Hom; tkz GHyinch Stolz ChiAj>t(na^ . N.Y, : 
Random House, 1957, 

Hays, Wilma P, Cin/vutfnoA^ on thz y[Ciy{^Jio{^^zK. N.Y. : Coward, McCann, Inc., 
1956. 

Can be used in connection with social studies. 

Hill, Helen and Maxwell, Violet, Tkz ScUyiton^ Go to BQXhlzkQ,m. N.Y. : 
MacMillan Co, , 1935. 

Tells o£ French customs. Includes French folk songs. Colorful 
illustrations , 

Holland, Marion, A T/Lee {^o^ Tzddy. N,Y. : Alfred A. Knopf, 1957. 

Story of a boy \h.o wanted a Christmas tree. Black and white 
illustrations, 

Hboper, Bayard, Ch/uAimcu> SdcAdt^. N.Y,: Pantheon Books, Random House, 
1961, 

Two girls go Christmas shopping and meet Santa Claus, 

Hull, Helen S, Gl{^tt A Talz ioK ChxUtma^ . N.Y. : MacMillan Co., 1957. 

Beautiful illustrations. About a wood carver who carves a creche 
and gives the Christ Child to a little boy. 

Kelly, Eric P. Tkz But ChAJ^tmcu>. N,Y.: Doubleday and Conpany , .1949 , 

To read as a continuing story, 100 pages, 

Kingman, Lee, Tho, Hag^c ChvUtmcUi T/tee. N.Y. : Farrar, Strauss and 
Cudahy, 1956. 

Two little girls find a secret tree. 

Lexau, Joan M. Jo6^*6 CivvUtmcu> SQ,CAzt. N.Y.: Dial Press, 1963. 

A Pu^^rto Rican boy wants to buy presents for his mother* Suitable 
for individual reading in a more advanced class , 
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Lindgren, Astrid and Wikland, Hon. ChAJj^;tyn(U >cn HoAjiVj N*Y* : 

Viking Press, 1964. 

A Danish story about getting ready for Christmas. Beautiful 
illustrations . 

McGinley, Phyllis. HoiJO M^. Santa Clauus Savnd Ch/uJ^tma^. Philadelphia; 
J. B. Lippincott Co., 1963. 

Poetry. Good illustrations. Some large words. 

Mcuce and hiUiLzton. Philadelphia: J. B. Lippincott Co., 1961. 



Poetry describing Christmas customs in various parts of America. 
Good illustrations. 

T/ie Vza/i WlthouX a Santa Claa6. Philadelphia: J. B. Lippincott 

Co., 1957. 

Marino, Dorothy. Buzzy Bza/i*6 WoticA Vojity. N.Y. : Franklin Watts, Inc., 
1967. 

Illustrated story regarding bears and hibernation. 

Martin, Judith ard Charlip, Remy. Tkz Tn.zz kngoZ. N.Y. : Alfred A. Knopf, 
1962. 

Story and play. Easily dramatized. 

Miller, Edna, Uoa-6efe^n'-6 ChnJJitma^ Eue. Englewood Cliffs, N.J. : Prentice 
Hall, Inc., 1965. 

Colorful illustrations. 

Nussbaumer, Paul, kway >cn a Mange/i' A Stoty oi tkn Hatlv.iMj. N.Y. : 
Harcourt, Brace and World, 1965. 

Beautifully illustrated. Sinq^ly told. 

Pauli, Hertha. AmeJiyica* ^ FAA^t Ch/UMma^. N.Y. : Ives, Washburn, Inc., 
1962. 

_____ LUXlz Tom 0^ B^hlzkm. N.Y. : Duell, Sloan and Pearce, 1963. 

Combines illustrations and stories to explain the significance of 
various Christmas carols. 

SAJiznt H^ht. N.Y.: Alfred A. Knopf, 1943. 



Story of how the song was written and became popular. 83 pages. 
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Thz VjiJut ChU6tn\<u T^tt* N.Y. : Ives, Washburn, Inc., 1961. 

The Germn story o£ the meaning o£ a Christmas tree. 
Peters, John T/ie AyiimaJU* Ch/u^trncu Tfizz. N.Y.: Henry Z. Walck, 1962. 

Cute illustrations, 

Peterson, Bettina. ChAA^tmou> U <Jo/l Giving. N.Y.:. Ives, Washburn, Inc., 
1960. 

To read as a continuing story. Good description of creches and 
the idea of Christmas. Illustrated. Three chapters. 

Robbins, Ruth. Baboiukka and thz ThKZZ fCaag^, Berkeley, Ca. : Parnassus 
Press, 1960. 

Adapted from a Russian folktale. Large simple illustrations. 
Saivyer, Ruth. T/ie Vojo/i thz Ch/LUtmcu Vnagon. N.Y. : Viking Press, 1960. 

A stcry about China. 
ThU Wc^ to ChuUtmcu. N.Y. : Harper and Bros., 1967. 

Ten chapters , 167 pages . 

Schenk, Esther. Ch/U6i(ncu> T-ime. Chicago: Lyons and Camahan, 1954. 

Twenty- three words beyond first grade books of the Lyons and 
Carnahan Developmental Reading Series. Excellent for use witli 
reading groups. 

Seymour, Alta H. Mne and thz ChvUtma^ Sta/i. Chicago: Wilcox and Follett 
Co., 1952. 

A story about France. 

Kaatjd and tkz Ch/LUtm/^ Compa^^. Chicago: Wilcox and Follett 

Co,, 1954* 

A story about Holland. 

ThiL CivU^tma^ VoYikzy. Chicago: Wilcox and Follett Co., 1953. 

A story about France. 

Tfie Ch/uJ>tina6 Stovzi A Sto^y 0|{ SviUXzoAZand. Chicago: Wilcox 

and Follett Co. , 1951. 

Story about two Swiss orphans . 

Tazewell, Charles. Tkz Litttut Ang^. Chicago: Children's Press, Inc., 
1946. 
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Tudor, Tasha. Bzcky*4> Ch/iUtmcub. N-Y. : Viking Press, 1961. 

An old- fashioned Christinas. Beautiful illustrations. 
Tkz VoW6 ChAA^tmcU. N.Y. : Henry Z. Walck, 1950. 

Especially appealing to girls. 

Vance, Marguerite. A StoA ^on. HaMl. N.Y. : E. P. Dutton and Co., 1957. 

Vasiliu, Mircea. tfo/tfe, T/ie uJXlz AngoJi. N.Y. : John Day Co., 1965. 

Mischievoias boy angel is in a modem city preparing for Christmas. 
Good illustrations. 

Wahl, Jan. ChAyUtma^ In the. Ton,e^t. N.Y. : Macmillan Co., 1967. 

A story about animals. 

Wenning, Elizabeth. Tkz ChvUtma^ Mooie. N.Y. : Holt, Rinehart, and 
Winston, 1959. 

A story regarding Silent Night. Large illustrations. 

Wiggins, Kate D. Tho. B^Acfi ' ChKl6tmcU CoAol. Boston: Houghton Mifflin Co., 
1941. 

To read as a continuing story. A classic story about a wealthy 
girl viho shared happiness with a poor family. Colored illustrations. 
85 pages. 

Wilder, Laura, I. LittZz Hou6Z In ihz Big WoodU. Eau Claire, Wi.: Hale, 
1932. 
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SPEECH IMPROVEMENT 



Bryngelson, Bryng and Mikalson, Elaine. Speec/i ConAtcition ThAougk 
LUtznlng, Chicago: Scott, Foresman and Co . , 1959. 

Mclntyre, Barbara M. Inf^omaZ VAamatLc6i A Languagz AjU& ActivXXy f^on. 
tkz SpzcAjcUi VwpUi. Pittsburgh: Stanwix House, 1963. 

Thompson, J. J. and Scott, Louise B. TaZklng Thfiz. Manchester, Missouri: 
Webster Div. , McGraw-Hill Book Co., 1st ed. 1951, 2nd ed. 1966. 

Engel, Rose C. Languagz Motivating ExpoAlzncQJi {^ox Young ChAl.(in.2.n. 
Los Angeles: University of Southern California. 



MISCELLANEOUS MATERIALS 

Creative Playthings, Princeton, New Jersey 08540. 

National Dairy Council, American Dairy Association of Iowa, Des Moines, 
Iowa 50309. 

Peabody Langua.ge Development Kits, American Guidance Service, Inc., 
Minneapolis, Minnesota 55414. 

Audiovisual Center, Division of Extension and University Services, 
University of Iowa, Iowa City, Iowa S2242 
Films: 

"How the Animals Discovered Christmas." U-4454. Coronet Productions. 
'The Little Engine That Could." U-6100. Coronet Productions. 
"The Littlest Angel." U-3092. Coronet Productions. 

"Christmas Through the Ages." U-3860. Encyclopedia Brittanica Filjns, Inc. 
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